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Practical Exploration of the Three-Stage Feedback Teaching Method
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Abstract:Software engineering is an important course for students whose major is in computers and related fields.

This paper proposes a three-stage feedback teaching method,the feasibility and effect of which can be explored in software

engineering teaching.This method is divided into three stages:basic learning,ability improvement and comprehensive

application.In each stage,the stage assessment is carried out.The first two stages are based on theoretical knowledge,and

the third stage is based on practice.The purpose of the assessment is that the problem is analyzed,the students' interests and

hobbies are discovered,and a feedback mechanism is formed to further adjust class schedule.The purposes of this teaching

method are to cultivate students' ability of system analysis and design,to guide students to in-depth research in more

concrete directions according to their preferences and advantages,and to enhance personal development capabilities,team

communication and cooperation through group project development.
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Tab.1 Content arrangement for the first stage of

software engineering classroom teaching
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Fig.1 Distribution of weights among capabilities
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Tab.2 Content arrangement of the second stage of

software engineering classroom teaching
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Fig.2 Feedback mechanism of three—stage feedback

teaching method

4 W RIET %k A (Application of the

three-stage feedback teaching method)
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